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Response Form

To complete this Word form:

Use the tab key to move forward to each answer box (shift tab to move back) and type in your answer. Use your mouse and left click to enter your choice in the small option boxes. If you have problems entering data into the larger text boxes, e.g. those for comments, make sure you start by clicking near the inside top left of the box. If you need support to resolve any IT problems please contact our administrator Vee Megnath using the email address below.

Save the completed document to disk.

Please use the filename RSSCRFyourname
Return it as an attachment via email to:

RSS@lifelonglearninguk.org by 12 noon Friday 3rd March 2006. 

Thank you.

NB This response form supports the project consultation document and the questions below refer to specific sections within this document. 

1.  GENERAL 

Name of Organisation or individual:

NANAMIC
Address of Organization or individual: c/o Lesley Way     


Street Address
26 Roulstone Crescent
Town/City
East Leake, Loughborough



Post Code
LE12 6JL



Contact email address
(optional) ways2teach@ntlworld.com
In which area(s) of lifelong learning are you or your organization involved or interested?  

Please tick one box to indicate the main area of lifelong learning

Community learning





 FORMCHECKBOX 

Further education





 FORMCHECKBOX 

Higher education





 FORMCHECKBOX 

Library, information and archives services


 FORMCHECKBOX 

Work-based learning – commercial/business sector

 FORMCHECKBOX 

Work-based learning – voluntary sector



 FORMCHECKBOX 

Other







 FORMCHECKBOX 

If other, please specify

	     


Role in organisation (if applicable):
You may tick more than one box

Teacher trainer
 FORMCHECKBOX 

Curriculum Development
 FORMCHECKBOX 

Programme Management

 FORMCHECKBOX 

Programme Delivery


 FORMCHECKBOX 

Quality Management


 FORMCHECKBOX 

Operational Management

 FORMCHECKBOX 

Organisational Management

 FORMCHECKBOX 

Policy Development


 FORMCHECKBOX 

Other




 FORMCHECKBOX 

If Other please specify    Organisational response
Consultation questions

Approach to the future training of subject specialist teachers

Question 1

An approach for subject-specific initial teacher training for teachers of adult literacy, numeracy and ESOL has been suggested.

Do you agree with this approach?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

There also needs to be provison for those who already have a teaching qualification and want to add a subject specialism. 

Initial teacher training will mean that teachers will not have such a long 'journey' to become qualified as at present. 

Question 2

Over 80% of teachers in the learning and skills sector undertake their teacher training through the in-service route. The initial award, to be introduced under the present teacher training reforms, is being considered as a pre-service requirement. 

Should the pre-service requirement for Skills for Life teachers be greater than this? 

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

There is a need for both,

Need to continue to enable in-service achievement of qualifications in FE sector

Approach to the revision of the subject specifications at Level 4

Question 3

It is proposed to replace the present subject specifications with documents that detail the application of the Professional Standards for Teachers, Tutors and Trainers in a Skills for Life Context.

Do you agree with this approach?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

There should be a transparent way to extract the elements necessary for CPD.
Question 4

Two documents are proposed - English Language and Mathematics. English Language will include the contexts of ESOL and Literacy.

Do you agree with this approach?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments


Question 5

It is proposed to write broadly against the standards to enable grouping / slicing of elements for different purposes as required.

Do you agree with this approach?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

This is essential for development of CPD modules
Question 6

It is proposed that the application of the standards be written as elements, extent of coverage and application. Content will be detailed only once in the most appropriate part of the documents.

Do you agree with this approach? 
Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

Some sort of cross-referencing may be necessary, again for development of CPD.

Though here we may differ in meaning - we're assuming application includes e.g. purpose of inclusion

Entry Requirements

Two documents detailing the Application of the Professional Standards for Teachers, Tutors and Trainers in a Skills for Life Context are proposed. In addition, it is suggested that personal skills in English Language and Mathematics required of trainees on entry to teacher training programmes should be detailed. At present this is found in Part 2 of the aforementioned documents.

Question 7

It is proposed that English Language and Mathematical skills required for entry to subject specific teacher training programmes should be defined.

Do you agree these should be defined?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

The subject requirements on entry do not 'fit' any existing qualification so there needs to be some flexibility applied rather than requiring for example an A-level. Consideration needs to be given to qualifications that are maths rich as many Skills for Life teachers transfer from other disciplines or from the workplace.

There is some concern with the idea of 'defining' entry requirements. The idea of entry requiring a 'reasonable' level of maths (whatever that may be) is acceptable but the idea of 'defining' it is worrying. If a specific set of knowledge is required what happens to someone who has 'most' of it? What happens to those who would be completing the current level 4's? What if someone has a (so called) legacy qualification of some sort? 

It would seem better  to indicate a rough kind of level that is required and leave it to centres to decide. Given that the qualification itself (and any min core test) would assess at exit relevant skills this should be enough. We don't define entry to A-levels or degrees but just give indicators.

Question 8

Part 2 of the English and Mathematics documents detail the proposed requirement -both the functionality and the content to support that functionality

Is this requirement, as detailed, appropriate?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

     
Question 9

Part 2 of the English and Mathematics documents detail the proposed elements and extent of coverage for any requirement. The extent of coverage is proposed as guidance only and would not be subject to regulation.

Do you agree with this proposal? 
Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

There is a need for local variation in content to reflect teacher and student choice to match local, group and individual circumstances
Continuing Professional Development

All teachers should have access to CPD to support the teaching of their subject specialism. This can include both accredited and non-accredited training. However, this section refers only to teachers who wish to train to teach an additional specialism. It also concerns those teachers who have a generic teaching qualification and wish to gain a required specialist teaching qualification in Literacy, Numeracy or ESOL.

Question 10

Under the present proposal, those having trained as specialist teachers in one of the specialist subjects of Literacy, Numeracy and ESOL could then take a CPD qualification to become a specialist in an additional subject. It is proposed that the entry requirement for this training would be the same as for entry to initial teacher training programmes, in the appropriate subject.

Do you agree with this proposal? 
Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

All entrants should have the same entry requirements for the subject specialism. The elements for the CPD modules will have to be carefully selected to ensure that candidates have the opportunity to look at aspects (such as dyslexia) from a different perspective.  

We need to end the requirement at present e.g. that someone on Level 4 Adult Literacy Subject Specialism could be required to retake the whole of a Level 4 Adult Numeracy Subject Specialism

Question 11

Considering that teachers would already hold a teaching qualification, and meet the personal skills requirement, what should be included in any CPD qualification to become a specialist in an additional subject.

Comments

Generic teaching qualifications will not cover the strategies and methods for teaching and learning in the subject and this is particularly relevant to maths where many teachers are competent in using one method but do not have a range of methods and hence are not always able to recognise different strategies.

Subject based Pedagogy - the different ways students learn and do mathematics and may be helped to learn and do mathematics

Approach to the revision of the subject specifications at Level 3

Question 12

It is proposed that any revision of the subject specifications at Level 3 should address the needs of those in learning support and learning resource roles.

Do you agree with this proposal?
Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

Need for both, but needs of these two groups may be too wide.

Will there also be a place for level 2 specifications?



Question 12

It is proposed to take a similar approach to the revision of the subject specifications at level 3 as taken to the revision at level 4. At level 3, a single document will detail the Application of the draft National Occupational Standards for learning support and learning resource staff in the UK post-16 learning and skills sector for those supporting the Literacy, Numeracy and ESOL needs of learners they work with.
Do you agree with this approach?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

It could be appropriate for this course to be more like the current level 2 course with a generic core and the option to take literacy, numeracy or ESOL (or a combination of two or all three).
Question 12

It is important to address the training needs of vocational and other subject teachers in relation to supporting the language, literacy and numeracy needs of their learners. However, it suggested that those needs are best met within a CPD framework for teachers and not within one for those who support learning.

Do you agree with this suggestion?

Yes   FORMCHECKBOX 


No   FORMCHECKBOX 

Comments

At the moment Level 3 seems to also be directed towards vocational teachers but this seems inappropriate as they often  have to support literacy, numeracy and ESOL at the same time and so a course covering all the disciplines would seeem more appropriate
Please provide any other comments on the approach to the revision of the subject specifications

Writing under generic headings loses the flavour of what would be a good description of subject specific knowledge. I would prefer to say what we would want to cover and then map to the generic skills. 
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Thank you for contributing to this consultation

